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participants reporting the teaching staff gave priority to careers rose from 20% before the 

review to 48% afterwards.  

¶ The Careers Impact System process promoted greater Senior Leadership Team (SLT) 

involvement in careers review and planning. This in turn had the benefit of changing the 

dynamic
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assuring consistency of careers provision across their member schools, special schools and 

colleges.  

Conclusions, with insights for the careers system 

The available evidence suggests that the Careers Impact System was
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The Careers Impact System can raise the quality of careers provision at 

system level. 

There was considerable evidence about the positive impact of the Careers Impact System on raising 

the quality of careers provision in participating institutions. This suggests that when delivered at 

scale, the Careers Impact System would lead to system level improvement. 

The Careers Impact System supported participating institutions in their efforts to improve the 

quality of their provision through the following:  

¶ Improving understanding of best practice related to careers. 

¶ Focusing on learner outcomes, particularly those who are disadvantaged. 

¶ Increasing involvement of different stakeholders in careers, including teaching staff, leaders 

students and in some cases parents. 

¶ Taking a more strategic and long-term approach to careers planning, delivery and 

evaluation. 

¶ Connecting careers to school, special school and college improvement. Where careers was 

beginning to be used as a vehicle for achieving institutional priorities it created additional 

leverage for strengthening careers provision and opportunities to reinforce impact related 

to both careers and other institutional priorities  

¶ Forming actions which aimed to strengthen careers provision and informed by best practice 

being identified and implemented. 

¶ The Careers Impact System experience being positive and motivating for staff involved in the 

process, inspiring them to drive improvement.  

¶ Involvement in the Careers Impact System being supported by Hubs, trusts and peer 

institutions.  

The Careers Impact System can be a powerful driver for elevating the 

status of Careers Leaders and professionalising the role. 

Our pilot evidence highlighted that the Careers Impact System helped deepen Careers >ĞĂĚĞƌƐ͛Ɛ 

understanding of best practice, it led to increases in their ability and confidence to drive 

improvement of careers provision. The process led to greater recognition of their role and its impact 

within their institutions. In multiple instances, following their ŝŶƐƚŝƚƵƚŝŽŶ͛Ɛ involvement in the 

Careers Impact System process, there was greater support for
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During the Autumn term, The Careers & Enterprise Company recruited and onboarded schools, 

special schools and colleges to take part in the pilot. Most of this work was achieved through 

Careers Hubs and multi-academy trusts, which in turn also required briefing and 
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I'm very, very passionate about ensuring that every 
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hear about a self-evaluation form you think it's going to take you forever so I was pleasantly 

surprised t actually didn't take me that long to do.  

Principal, special school (expert review) 

There was evidence suggesting that strong and clear connections between the Careers Impact 

Maturity Model and Gatsby Benchmarks made it easier for schools, special schools and colleges to 

navigate
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It was quite a nice reflective exercise to really have a look at, where are we on this journey? To be 

honest, when we self-assessed, we were quite high up the journey. We had a debate about that. 

Why do we think we're there, why don't we? I thought that was a valuable part of the pilot. 

Curriculum careers lead, FE college (peer-to-peer review) 

Participating institutions commented that they could clearly see how the Careers Impact Maturity 

Model linked to Gatsby Benchmarks, yet they stressed that it offered something very different (from 

Compass self-assessment as well as the Benchmarks themselves) in terms of enabling 

implementation of the Benchmarks to support improving their careers provision.  

It's tied with Gatsby Benchmarks but structured differently. It picks those 

 debate
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Figure 3 Pilot institutions’ feedback on their Careers Impact System review meetings 

Source: survey of participating institutions. Base: 70 (30 expert review and 40 peer-to-peer review 

http://www.chrysalisresearch.co.uk/




 

http://www.chrysalisresearch.co.uk/


 

 19 

examine their careers provision and helped them see new ways of tackling some of the challenges 

they had been dealing with.  

It was nice to sit down and actually really reflect on where we are, where we've come from, the 

things that we're doing really well, things that we could improve. I stole loads of ideas. I was 

literally scribbling as everybody else was talking, thinking, 'When I get my person in post, that's 

something that we can do and move things forward.' 

Assistant headteacher and Careers Leader, Secondary school (peer-to-peer review) 

Actually getting together and doing the peer review, I learned other ways of looking at problems 

or barriers that we've had. So that was really helpful because you'd hear another school talk 

through their evaluation, and actually think, 'Ah, I never thought of it like that.' 

Deputy headteacher and Careers Leader, Secondary school (peer-to-peer review) 

Overall, more than 90% of institutions involved in peer-to-peer reviews were positive about the 
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A lot of evidence
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Figure 5 How useful were different elements of the Careers Impact System in helping you clearly determine 

the state of your careers provision and identify development priorities and how to tackle them? 

Source: survey of participating institutions. Base: 70 
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result of it being central to the Careers Impact Maturity Model and because of all participating 

ƐƚĂŬĞŚŽůĚĞƌƐ͛�ĂƚƚĞŶƚŝŽŶ�ƚŽ�ŝƚ͘�dŚŝƐ�ůĞĚ�ƚŽ�ƌĞŝŶǀŝŐŽƌĂƚŝŶŐ�ƉĂƌƚŝĐŝƉĂƚŝŶŐ�ĐŽůůĞĂŐƵĞƐ͛�ĐŽŵŵŝƚŵĞŶƚ�ƚŽ�

ensuring their students are well prepared for their future and entering the world of work. 

It makes you self-reflect, it makes sure that you know then what you need to do to move forward 

in terms of, for us for example we'll be going to Career Mark this year, so this was really clearly 

broken down to say, 'Have we got all these elements? What are we missing? What do we need to 

form as our action plan to make sure our students have the best opportunities and best 

experiences? 

Principal, secondary school (peer-to-peer review) 

Summative judgements of perceived value of the Careers Impact System 

As well as looking at the individual elements of the Careers Impact System, we asked participating 

institutions to 
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Figure 7 
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Alongside that, there was expertise and passion about careers and improving learner outcomes, 

brought to the process by the people involved 
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[We found that the Careers Impact System] allows you to keep thinking [about] what's the best 

possible way to be able to ensure that our learners are better equipped, and that continuation. 

They get really good stuff in high schools, but then we [as a college] can add to that because 

we've got the employers, we've got the guest speakers, we've got all of things that we can wrap 

around it. We can give them curriculum that directs them straight into the career pathway. So, it's 

making sure that that continuity stays with them... [We want to] oversee the learner from Year 9 

and Year 10, right the 
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Figure 8 What aspects of your careers provision did you identify as your main development priorities as a result of the Careers Impact System Pilot 

Source: survey of participating institutions. Base: 70 (30 expert review and 40 peer-to-peer review participants) 
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Across all sources of evidence we gathered, strengthening their approaches to evaluating their 

careers provision and using evidence to monitor its effectiveness and to shape up its development, 

consistently emerged as one of the key development priorities that schools, special schools and 

colleges taking part in the pilot, identified for themselves as a result of their involvement in the 

Careers Impact System.  

We need to be much stronger on evaluating what we've done and then taking that result into 

improving what we do.  

Careers Leader, FE college (expert review) 

Focus on these priorities emerged particularly strongly for the institutions involved in expert reviews 

(see Figure 8). Institutions involved in expert reviews also were a lot more likely to focus on ensuring 

that in their future work they clearly define learning outco8 Tf
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We're looking at our parental engagement and how that goes across the student journey, and at 

what key points would be best to drop that in. Particularly when there are challenges around the 

different personas of parents.  

Vice principal, FE College (expert review) 

Raising the profile of careers through greater involvement of staff  

Increasing involvement of teaching staff in careers was another common priority identified by 

schools, special schools and colleges as a result their participation in the Careers Impact System 

pilot. Impressively, in some institutions, quick wins were secured during the review process itself 

and straight after it was completed. For example, before involvement in the Careers Impact System 

Pilot, 20% of survey respondents noted that teaching staff in their institutions gave high priority to 

careers, compared with 48% afterwards. 

Figure 
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The realisation that it's everybody's responsibility… So me … as careers lead isn't necessarily going 

to do those things for your department, but those are things that you
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particularly for peer-to-peer reviews where ensuring SLT participation is considerably harder. It is 

important to note however that in most instances, education leaders, headteachers or principals in 

particular, got involved only at one or two points during the Careers Impact System process, whilst 

in others they were involved throughout.  

Perhaps
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During the pilot, there were a number of instances where substantial positive changes were visible 

with regards to senior ůĞĂĚĞƌƐ͛ involvement in careers and their understanding of related best 

practice, almost all of them achieved during expert Careers Impact System reviews.  

Another important dimension where involving a second member of the senior leadership team, not 

necessarily the headteacher, led to greater impact of the Careers Impact System, was keeping a 

really tight focus on disadvantaged groups of students throughout the process. To a considerable 

extent, this was achieved through the Careers Impact Maturity Model, but having a person whose 

main priority is to champion students who are disadvantaged because of their socio-economic 

background, special needs or other circumstances (e.g. young people in care) and not be ͚ĚŝƐƚƌĂĐƚĞĚ͛ 

by other priorities, present during strategic discussions about careers made it possible to achieve 

even greater impact. Whilst there were some strong examples of this during the pilot, this was by no 

means universal and presents a potential development opportunity for the Careersand

  

pilot,

thethe
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When you do your review on Compass, it's a very overarching statement... The Careers Impact 

[System] takes you down to that little bit more granular level, because it's asking you specifics, 

about your deliverables... It’s asking you things like, 'How do you manage your learners who are 

looked after learners, what's a careers provision looking like for them?'. So when we were going 

through that, that's something we did [pick up] and we since did quite a bit of work in targeting 

those particular learners.  

Head of 14-19 and Careers Leader, FE college (peer-to-peer review) 

Finally, there was also evidence of participating institutions gaining confidence in the accuracy of 

their judgements and rigour of their approach when working on their Compass self-assessment 

submissions, where this was relevant. In many instances, pilot institutions took their Compass 

reviews very seriously, by working with  
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Figure 11 Confidence and ability of Careers Leaders to plan, deliver and drive development of careers 

provision, before and after their involvement in the Careers Impact System Pilot 

Source: survey of
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their setting,
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Half (50%) of all participants who were involved in peer-in
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For the participating Careers Hubs, taking part in the Careers Impact System Pilot was beneficial 

because it enabled them to strengthen relationships with existing member schools, special schools 

and colleges and attract new ones to their network.  

Careers Hubs and multi-academy trusts commented that the Careers Impact System and its Maturity 

Model in particular offered them clarity about best practice and development trajectories for 

strengthening and embedding careers, which they could use with all their member institutions.  
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As trust lead [for careers], my number one aim for the next academic year is to ensure consistency 

across all schools within the Trust, in the careers provision that the students get. Obviously, there 

are different kind of nuances depending on the context of the school, but for me this is an 

important foundation and an important starting block to really commit to that process of getting 

that consistency across the trust. Having all of the trust schools working together, assessing 

themselves openly and honestly against the same framework, identifying strengths and 

weaknesses – I think it provides an opportunity that we haven't had before to work 

collaboratively. From this process, [we will define] a Trust-level action plan, even down to the 

fundamentals of se
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CONCLUSIONS  

The available evidence suggests that the Careers Impact System was well received by and valuable 

to the schools, special schools and colleges involved in the pilot and it has strong potent
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The Careers Impact System can raise the quality of careers provision at 

system level. 

There was considerable evidence about the positive impact of the Careers Impact System on raising 

the quality of careers provision in participating institutions. This suggests that when delivered at 

scale, the Careers Impact System would lead to system level improvement. 

The Careers Impact System supported participating institutions in their efforts to improve the 

quality of their provision through the following:  

¶ Improving understanding of best practice related to careers. 

¶ Focusing on learner outcomes, particularly those who are disadvantaged. 

¶ Increasing involvement of different stakeholders in careers, including teaching staff, leaders 

students and in some cases parents. 

¶ Taking a more strategic and long-term approach to careers planning, delivery and 

evaluation. 

¶ Connecting careers to school, special school and college improvement. Where careers was 

beginning to be used as a vehicle for achieving institutional priorities it created additional 

leverage
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